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Evaluating Student Autonomy

Three example instructional practices from literacy classrooms are described below. For each 
example, rate the level of student autonomy the practice provides. Then, provide suggestions for 
ways to build more student autonomy into the instructional practice.

Use the following scale to rate the level of student autonomy.

1 2 3 4 5

Very Low Low Moderate High  Very High

Example

Student 
Autonomy 

Rating
Suggestions to Build  

Greater Student Autonomy

Each Monday, students are given a list of 
spelling words on which they will be tested on 
Friday. During the week, students are expected 
to take the words home to memorize and 
copy over and over. After they take the test 
on Friday, the teacher grades it, counting each 
word spelled correctly or incorrectly, and gives 
each student their grade on Monday. Students 
must then copy the words they missed again 
the following week.

A teacher is planning a three-week unit on 
stars. She needs texts to use for read-alouds 
and student projects, so she asks the students 
to help her evaluate books, magazine articles, 
and the science text. Students use the Text 
Review sheet (pages 2–3 of this handout) 
to review texts in small groups and partners 
during workstation time. The teacher collects 
these reviews at the end of the week to plan 
which texts she will use.

As a warm-up at the beginning of each writing 
class, a teacher displays unrelated sentences 
written incorrectly. The teacher gives students 
five to eight minutes to correct these sentences 
independently. The teacher then calls on 
individual students to write on the board one 
correction of an error. Sometimes, the teacher 
collects the students’ corrected sentences to 
give students a grammar grade.
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Text Review
Title: _________________________________________________________________________

Author and/or illustrator: _________________________________________________________

What to Examine and 
Questions to Think About Detailed Information on What You Found

Genre

What type of text is it?

What kind of information does 
it provide?

What would it best be used 
for—for example, for research, 
as a teacher read-aloud, etc.? 
Note that the text could be used 
for more than one purpose.

Organization

How is the text organized—for 
example, does it have chapters, 
is it organized by specific 
information, etc.?

Is it well organized or poorly 
organized?

How does its organization 
affect your understanding or 
motivation?

Could parts of the text be used 
rather than the whole thing?

Pictures, Tables,  
and Other Graphics

Does the text have graphics that 
help you understand the text?

Are any graphics especially 
helpful? If so, provide the page 
numbers and explain why the 
graphic is helpful.
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Identify words that may need to be taught before we read the text.

What is your overall impression of the text—good, bad, interesting, not interesting, etc.? 
Provide specific examples to support your evaluation.
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Modeling Self-Efficacy Using a Picture Book

Materials

• ish by Peter H. Reynolds

• Three notecards—one with motivation written on it, one with confidence, and one with -ish

• Chart paper for brainstorming experiences

• Copies of living “ishfully” planning document for each student (pages 5 and 6 of this 
handout)

• Writer’s notebooks

Objective (“I Do”)

“We all have experienced what it feels like not to be good at something—whether it is 
something in school, like reading or math, or something else, like playing a sport or 
drawing or even making friends. Such an experience can create negative feelings and 
cause us not to be motivated to continue. 

“In this lesson, we read about a character who has just such an experience and how his 
little sister helps him realize his potential and become motivated again.”

Preteach Vocabulary

Show students the notecard with the word motivation on it.

“Motivation means that you want to do something. If you have motivation to do 
something, you will probably do it. For example, if you feel motivation to read a book, 
you will probably read it. If you are motivated to play soccer, you will probably play 
soccer—unless something stops you.”

Show the notecard with the word confidence on it.

“Confidence means that you feel like you can do something. For example, I have strong 
confidence in my ability to do math. I have always been a good math student, so when 
someone asks me to do math, I know I can do it. On the other hand, I do not have 
confidence in my ability to draw fancy pictures. I am an OK artist, but I do not think 
I am great. If someone asked me to draw a picture that was important for something, I 
would be very nervous about it.”

Show the notecard the suffix -ish on it.

“This is the suffix -ish. It comes at the end of a word to say that something is like 
something else. For example, if I said an adult was childish, that would mean the adult 
was acting like a child. Or if I said your shirt was blueish, that would mean it looks like 
blue, but it is not exactly blue.

“In this lesson, you will learn more about these two words and this suffix.”
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Brainstorming and Planning (“We Do”)

“Have you ever tried something and not been successful? I know I have. When I was a 
little girl, I wanted to learn how to be a softball pitcher. I played on a softball team, but I 
was one of the smallest girls on the team, and I was not very strong. I remember some of 
my friends even telling me I would not be able to pitch because I was not strong enough 
to get the ball across the plate.

“Have any of you ever felt like you could not do something—either because someone told 
you that or you just had a hard time doing it?”

Put up a web or brainstorm chart to list some of the experiences that your students share. Start 
the list with your own experience. You may have to add one or two more of your own to get 
students to share.

Show students the book ish.

“We will read this book today. In it, a little boy has an experience similar to the ones we 
just discussed. Let’s see how he handles it and how it changes him.”

Modeling (“I Do” and “We Do”)

Read the book. Stop after you read these words: “Leon’s laughter haunted Ramon. He kept trying 
to make his drawings look ‘right,’ but they never did.” 

“What do the words look right mean?”

Have students turn and talk to a partner about these words. Discuss with students how we 
sometimes think that if we are not perfect, we should stop what we are trying to do.

“Let’s see what happens next with Ramon.”

Read the next page.

“What has happened to Ramon?”

Again, have students turn and talk with a partner. 

Then, discuss as a class how Ramon has given up. He has lost all confidence in himself. Refer to 
your confidence notecard. 

Discuss with students that when you lose confidence, you often lose your motivation to keep 
trying. Refer to your motivation notecard. 

“Ramon has lost his confidence, which has also made him lose his motivation.

“Let’s keep reading. Ramon is at a low point right now, but that is about to change.”

Continue reading. Stop after you read these words: “‘Vase-ISH?’ Ramon looked closer. Then he 
studied all the drawings on Marisol’s walls and began to see them in a whole new way. ‘They do 
look…ish,’ he said.”

Remind students what -ish means.
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“What does Marisol mean when she says the picture is ‘vase-ish’?”

Have students turn to their partners and talk. 

“Marisol thinks Ramon’s picture looks like a vase even if it is not a perfect vase. She is 
helping him to see that his artwork might not be perfect, but it is good enough for her to 
put on her wall. Maybe he now can see the good in it, just like Marisol.”

Read the rest of the book. 

“What do you think it means to live ‘ishfully’?”

Have students turn to their partners and talk. 

“We do not have to be perfect. If we keep trying, we can do things, no matter what 
anyone else thinks. Sometimes, we are so worried about how we will look to others 
or how others will judge us that we forget that what is most important is how we see 
ourselves.”

Graphic Organizer (“I Do” and “We Do”)

• Web or brainstormed list of experiences

• Living “ishfully” planning document

Shared and Guided Writing (“We Do”)

“Now that we have learned about living ‘ishfully,’ let’s apply it to ourselves to write an 
essay. Let me apply it first to myself wanting to be a softball pitcher. How could I use 
Ramon’s lesson of living ‘ishfully’?”

Use the living “ishfully” planning document as students help you apply this philosophy to 
yourself. An example of how to fill out the planning document is provided on pages 7 and 8 of 
this handout.

Independent Writing (“You Do”)

After students work with you in the whole group on your planning and drafting, have each 
student or pair of students choose one of the ideas from your brainstormed list or from their own 
lives to plan and draft their own essay. Have students use a copy of the living “ishfully” document 
or have them plan and draft in their writer’s notebooks. 

Optional: Put students’ texts together to create a collaborative book.
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Reflection (“We Do”)

Guide self-reflection through key questions such as the following.

“What did this activity tell you about motivation and confidence? Why is it important to 
know about these concepts?”

Optional Steps: Write and Reflect Again (“We Do” and “You Do”)

Have students revise their drafts for effective word choice and sentences. 

Then, have students self-reflect on their writing by asking themselves questions such as the 
following.

“Who might be interested in reading my essay? What is the purpose of this piece of 
writing?”



4: Motivating and Engaging Students Handout 2 | 5 of 8

Grade 4 Reading to Learn Academy 
© 2017 The University of Texas System/Texas Education Agency

Living “ishfully”

What I Want

Action or Thinking Action or Thinking

Action or Thinking Action or Thinking

What living “ishfully” means to me

Me making the choice to live “ishfully”
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First draft of my living “ishfully” essay
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Living “ishfully” means that you do not let anyone keep you from doing the things you love. You 
must have confidence in yourself and believe that if you put your mind to it, you can accomplish 
pretty much anything. I believe that having confidence in yourself is one of the most important 
things to helping you do whatever it is you want to do.

Living “ishfully” Example

What I Want

Action or Thinking Action or Thinking

Action or Thinking Action or Thinking

What living “ishfully” means to me

Me making the choice to live “ishfully”

To be a softball pitcher

I really want to be a softball pitcher, 
and I won’t let what anyone says stop 
me. 

My mom knows how to play softball, so 
I will ask her to teach me how to be a 
softball pitcher.

It will take a lot of practice to be a 
softball pitcher, so I will plan to practice 
a little bit every day.

To get even better at pitching, I will try 
to pitch into a coffee can. Even though 
that is difficult, it will make me a lot 
better.
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First draft of my living “ishfully” essay

Living “ishfully” means that you do not let anyone keep you from doing the things you 
love. You must have confidence in yourself and believe that if you put your mind to it, you can 
accomplish pretty much anything. I believe that having confidence in yourself is one of the most 
important things to helping you do whatever it is you want to do. 

When I was a little girl, I wanted to be a softball pitcher. Many of my friends told me I 
could not be one because I was too small and too weak, but I decided that I would not let their 
words stop me. My mom had been a softball player, so I asked her to help me learn how to 
be a pitcher. I worked hard and practiced a little bit every day. To make myself even better, I 
would set out a coffee can to try to pitch the softball into. It was really difficult, but it made me 
a better pitcher. 

I eventually became a very good pitcher and pitched on teams throughout elementary 
and middle school. I was even the pitcher on my high school team, and I pitched on a lot 
of different teams when I was an adult. So, you see, if you decide to live “ishfully,” you can 
accomplish your goals and not let others get in your way. Living “ishfully” can give you the 
motivation to keep going.
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Planning How to Model Self-Regulation in Writing

Imagine that you want to model and have students practice the steps of the writing process 
within a lesson on expository writing. This lesson will be a shared writing activity.

The lesson content has already been planned for you in the left column of the table below. Think 
about and note different self-regulation techniques you will use as an expository text writer. You 
will think aloud about and model these strategies for your students.

Lesson Content Self-Regulation Techniques to Model

Planning

1. Brainstorm ideas (think about purpose 
and audience).

2. Choose an idea.

3. Web support related to the idea.

4. Create an initial thesis statement.

5. Organize support using an outline.

Drafting

1. Draft our initial thesis sentence.

2. Draft our support based on our outline.

3. Draft our concluding paragraph.
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Lesson Content Self-Regulation Techniques to Model

Revising

1. Read the draft aloud.

2. Think about sentences.

3. Pay attention to “glue” and how text 
holds together.

4. Think about word choice.

5. Make sure writing works for the 
audience.

Editing

1. Check and correct capitalization.

2. Check and correct usage.

3. Check and correct punctuation.

4. Check and correct spelling.

Publishing

1. Do I want to publish?

2. Reread aloud, considering purpose.

3. Reread aloud, considering audience.
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Analyzing and Setting Literacy Goals

Analyze the following literacy goals that students have set for themselves. Circle the elements 
that each goal contains. If you think a goal should be rewritten, do so in the right column.

Goal Goal Elements Rewritten Goal (if needed)

I will get a six out of 
eight on the expository 
essay we will write 
tomorrow.

Specific              Challenging

Short-term           Long-term

Learning             Performance

I will use one of the 
eight new vocabulary 
words in my personal 
narrative this week.

Specific              Challenging

Short-term           Long-term

Learning             Performance

I will earn 25 points 
on our computerized 
reading program by the 
end of the semester.

Specific              Challenging

Short-term           Long-term

Learning             Performance

As I read in the next 
week, I will find at least 
one sentence that has 
commas in a series.

Specific              Challenging

Short-term           Long-term

Learning             Performance

I will make a 100 on my 
spelling test this Friday.

Specific              Challenging

Short-term           Long-term

Learning             Performance
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Promoting a Growth Mindset Using a Picture Book

Materials

• Thank You, Mr. Falker by Patricia Polacco

• Other Polacco books (e.g., Thunder Cake, Pink and Say, The Keeping Quilt, Chicken Sunday)

• Two notecards—one with the term natural ability written on it and one with the word effort

• Chart paper for brainstorming things students think they do well and things students think 
they don’t do well

• Trisha’s Beliefs About Herself chart (page 5 of this handout) on chart paper with no 
highlighting 

• Copy of Changing My Beliefs and Improving Myself sheet (pages 6 and 7 of this handout) for 
each student

• Writer’s notebooks

Objective (“I Do”)

“We often think of abilities as something we are born with. If we are not good at 
something, we sometimes think it is just part of who we are and there is nothing we 
can do about it. There is a different way to think about abilities, though. Instead of 
thinking of ourselves as good or bad at something, we can think of certain abilities as 
underdeveloped—areas in which we can work to grow and improve. 

“In this lesson, we read about a character who believes herself to be an artist but not a 
reader. At first, she sees these aspects of herself as a permanent part of who she is, but 
then a teacher comes along to show her how she can work to be just as strong a reader as 
she is an artist.”

Preteach Vocabulary

Show students the notecard with the term natural ability on it.

“Natural ability refers to being able to do something easily, or naturally. When we say that 
someone has a natural ability, it seems as if that person were born that way. For example, 
some people seem to have a natural ability to run fast. They seem like they were born 
that way. Other people seem to have a natural ability for singing or playing a musical 
instrument—it is like they were born being good at it.”

Next, show them the notecard with the word effort.

“Effort refers to hard work. When you put in effort to do something, you work hard to 
accomplish it. I put in a lot of effort to learn how to read and write, especially when I was 
younger. But I still have to work hard, even now as an adult, to continue to get better in 
these areas.
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“Some people think that you are either born with natural ability or you are not, and that 
if you have to put in too much effort to accomplish something, you must not be good 
enough at it or smart enough to accomplish it. We will read about a girl who thought this 
way until a teacher changed her mind.”

Brainstorming and Planning (“We Do”)

“Let’s list some things that we think that we are good at. For example, I am a pretty good 
basketball player, so I will put that.”

Put up a web or brainstorm chart to list some of the students’ responses. 

“Now, let’s list some things that we think we are not good at. I think I am not good at 
learning to speak a new language, like Spanish, so I will put that one.”

Finish brainstorming with students. 

Refer to the first list.

“How did we become good at the things on this list? Talk with your partners for a minute 
about how you have developed these abilities.”

Give students 30 to 45 seconds to discuss with their partners.

“Were you born being good at these things or did you practice them? Did you do them 
a lot? I worked hard to become a good basketball player. I spent hours dribbling the ball 
and shooting free throws so that I would get better. I put in a lot of effort. I was not born 
with natural ability.”

Refer to the second list.

“Now, let’s talk about the things on this list. Why do you think you are not as good at 
these things?”

Give students 30 to 45 seconds to discuss with their partners.

“Sometimes, we think that if we are not good at something, we will never be good at 
it—no matter how much effort we put into it. But I have a book that shows we might be 
wrong.”

Modeling (“I Do” and “We Do”)

Show students the book Thank you, Mr. Falker.

“The main character in this book is a girl named Trisha. Pay attention to how she thinks 
about herself and what she is good at and what she is not so good at.”

Read the book, stopping occasionally to discuss how Trisha feels about herself as an artist and as 
a reader and learner. Stop after the page that ends with these words: “You are going to read—I 
promise you that.”
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Display the first section of the Trisha’s Beliefs About Herself chart on chart paper.

“Let’s look at how the author shows us how Trisha views herself as an artist and as a 
reader and learner. Here are some direct quotes from the book so far. Let’s highlight 
words that tell us what she believes about herself.”

Have students help you highlight the key words. Suggested answers are provided on page 6 of 
this handout.

Then, have students turn to a partner and discuss what they notice about each column.

“Notice that Trisha thinks she is an excellent artist. She loves to draw. On the other hand, 
she thinks she is a terrible reader and calls herself ‘dumb’ quite a bit. These feelings cause 
her to hate school. She thinks she was born without natural ability in reading. Let’s see 
whether Mr. Falker can help her change her beliefs about her reading and learning.”

Read the rest of the book, stopping to discuss how Mr. Falker helps Trisha. Help students to 
realize that this book is about the author herself. 

Display the second section of the Trisha’s Beliefs About Herself chart on chart paper. Have 
students help you highlight key words that show how Trisha’s beliefs have changed about herself 
as a learner and about school. 

Then, have students turn to a partner to discuss what they notice. 

“Here is a girl who thought she wasn’t smart and thought that no matter what anyone 
did, she would continue not to be smart. She felt that way from first grade all the way 
into fifth grade. That is five years! But then, Mr. Falker showed her she was wrong. She 
just needed someone to teach her, really teach her, how to read.

“Now look at her. She wrote this book and many others.”

Show some of Patricia Polacco’s other books.

“We can see that she is still a wonderful artist, which she started practicing when she was 
little. But she also writes good stories, which means she has learned to be a good reader 
and a good writer. She worked at it, and now she is famous for something she did not 
think she would ever be able to do. What do you think about this?”

Have students turn to a partner and discuss this question. Then, discuss it as a whole class. 

Graphic Organizer (“I Do” and “We Do”)

• Web or brainstormed lists of things students think do well and things students think they do 
not do well

• Changing My Beliefs and Improving Myself planning document
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Shared and Guided Writing (“We Do”)

“Can we follow Patricia Polacco’s model? Is there something that you feel like you are not 
good at now but that you want to work at to become better? You can use something from 
the list we created earlier or something else.”

Use the Changing My Beliefs and Improving Myself sheet as students help you make a plan for 
changing your beliefs and working to improve your abilities within a specific area. An example of 
how to fill out this planning document is provided on pages 8 and 9 of this handout.

Independent Writing (“You Do”)

After students work with you in the whole group on your planning and drafting, have each 
student or pair of students choose one of the abilities from your brainstormed list or from their 
own lives to plan and draft their own essay. Have students draft on the Changing My Beliefs and 
Improving Myself sheet or in their writer’s notebooks. 

Optional: Put students’ texts together to create a collaborative “Improving Myself” book.

Reflection (“We Do”)

Guide self-reflection through key questions such as the following.

“What did this activity tell you about natural ability and effort? Why is it important to 
know about these concepts?”

Optional Steps: Write and Reflect Again (“We Do” and “You Do”)

Have students revise their drafts for effective word choice and sentences. 

Then, have students self-reflect on their writing by asking themselves questions such as the 
following.

“Who might be interested in reading my essay? What is the purpose of this piece of 
writing?
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Trisha’s Beliefs About Herself

Herself as an Artist Herself as a Reader and Learner

Before Mr. Falker helps her

“She loved being at 
school because she 
could draw. The 
other kids would 
crowd around her 
and watch her do 
her magic with the 
crayons.”

“The harder words 
got…the more and 
more time she spent 
drawing—how she 
loved to draw!”

“She…drew more 
and more…”

“Mr. Falker would 
stand behind Trisha 
whenever she 
was drawing and 
whisper, ‘This is 
brilliant…absolutely 
brilliant.’”

“…she stayed alone in Our Neighborhood.”

“Trisha began to feel ‘different.’ She began to feel dumb.”

“‘Gramma, do you think I’m…different?’”

“‘Do you think I’m smart?’ Trisha didn’t feel smart.”

“School seemed harder and harder now.”

“Reading was just plain torture.”

“She just knew she was dumb.”

“Maybe, though, the teachers and kids in her new school wouldn’t 
know how dumb she was.”

“She was reading like a baby in the third grade!”

“Now Trisha wanted to go to school less and less.”

“…she hated, hated, hated school.”

“Then, one day, she had to stand up and read, which she hated.”

“She felt completely alone.”

“‘You think you’re dumb, don’t you? How awful for you to be so 
lonely and afraid.’”

After Mr. Falker helps her

“Always sounding them out. And that felt good.”

“And deep down she still felt dumb.”

“Almost as if it were magic, or as if light poured into her brain, the 
words and sentences started to take shape…”

“Then, she held the book, honey and all, close to her chest.”

“…she was happy, so very happy.”

“The rest of the year became an odyssey of discovery and 
adventure…”

“She learned to love school.”
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Changing My Beliefs and Improving Myself

What I Want to Learn to be Better at

Action or Thinking Action or Thinking

Action or Thinking Action or Thinking

Something I think I am not good at

What I am willing to do to become better at it

Restating my belief about this ability
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First draft of my “Improving Myself” essay



8 of 9 | Handout 5  4: Motivating and Engaging Students

Grade 4 Reading to Learn Academy 
© 2017 The University of Texas System/Texas Education Agency

Changing My Beliefs and Improving Myself

What I Want to Learn to be Better at

Action or Thinking Action or Thinking

Action or Thinking Action or Thinking

Something I think I am not good at

What I am willing to do to become better at it

Restating my belief about this ability

To speak Spanish with a lot  
of new vocabulary

I visited Honduras for 10 days. Most 
of the people I was around only spoke 
Spanish, and I started to get really good 
at understanding them and speaking to 
them, so I know if I just immerse myself 
in the language I will learn it.

I have a good friend who is bilingual 
and knows Spanish really well. When I 
go over to her house, I will ask her to 
speak to me only in Spanish for part of 
the time.

I will get some children’s books that are 
written in Spanish so that I can learn 
new vocabulary words. I will spend 30 
minutes each night reading and saying 
the words.

I will have at least one conversation 
every day with a student in our class 
who speaks Spanish. I will ask the 
student to teach me at least one new 
word every day.

Speaking Spanish

I think I have not had enough practice learning Spanish. I have practiced quite a bit with 
reading and writing Spanish, but I have not practiced enough with speaking it and learning 
new vocabulary. Those are things I want to get better at.
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First draft of my “Improving Myself” essay

For a long time, I have thought that I am not good at learning languages. I got pretty 
good at reading and writing Spanish, but I could not understand it well when I heard it, and I 
could not speak it at all. Now I know that if I work at it, I can be good at understanding and 
speaking Spanish. It just takes hard work and practice. 

When I was younger, I went to Honduras for 10 days. In Honduras, most of the 
people speak Spanish only, so I had to become good at understanding and speaking a little 
bit of Spanish. The longer I stayed there, the more words and phrases I picked up and spoke 
myself, so I know that if I just immerse myself in Spanish, I will be able to learn it. 

I know a few strategies to try to immerse myself in the language. First, I will have one 
of my good friends speak to me in Spanish more. When I visit her, I will ask her to speak to 
me only in Spanish for a little while. Next, I need to learn more vocabulary words, so I will go 
to the bookstore and buy a few children’s books that can teach me vocabulary. I will spend 
at least 30 minutes each night reading and saying the new words from the books. Finally, a 
lot of students in this class can help me learn Spanish, so I will have at least one conversation 
every day with a student in Spanish. I will ask that student to teach me at least one word. 
That way, I will also learn new vocabulary words. I will use each of these strategies over the 
next six months to see whether my Spanish improves. I am definitely excited to get started!
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Using Language Effectively in Literacy Classrooms

Noticing and Naming

One way we use language is to notice what is happening around us and then name it. The 
following examples show how you can model noticing and naming for your students and help 
your students do their own noticing and naming, which helps them to be more active, self-
regulated readers and writers.

• “Did anyone notice _____?”

• “I see you know how to _____.”

• “Remember the first week when we had to work really hard at _____? Now you do it 
automatically.”

• “You know what I heard you doing just now? You may not have realized it.”

• “Tell me how it went. What went well? What questions were asked?”

• “What did you notice? Did any _____ surprise you?”

Creating Identities

This type of language helps students discover who they are and who they can become. This 
language can help students develop their identities as learners, readers, writers, etc.

• “As [writers, poets, readers, analysts, thinkers, scientists, etc.], how should we handle this?”

• In response to problematic behavior: “That is not like you.”

• “I wonder if, as a [writer, poet, reader, etc.], you are ready for this.”

• “I bet you are proud of yourself.”

• “What are you doing as a [writer, poet, reader, etc.] today?”

• “What have you learned most recently as a [writer, poet, reader, etc.]?”

Supporting Autonomy and Agency

This type of language allows students to take control of their learning and develop 
internalized motivation.

• “How did you figure that out?”

• “What problems did you come across today?”

• “How are you planning to go about this?”

• “Where are you going with this [piece of writing, line of thinking, discussion, etc.]?”
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• “You really have me interested in this [character, story, idea, etc.] because of _____, and if 
you _____, I will get an even stronger sense of what you are trying to accomplish.”

• “It seems to me that you made a conscious choice to [use these specific words, include that 
detail, etc.].”

• “Why _____?”

Developing Ability to Generalize and Make Connections

The purpose of this language is to help students stretch their current thinking. This type of 
language invites students to think critically about their learning and their own use of language. 
It also helps students make connections between ideas, texts, experiences, knowledge, etc. 
One method is to play with language and its rules (use nonsense rhymes, parody, etc.). See the 
following examples for more ideas.

• “One thing that people do when they _____ is think of what they know. [Writers, Poets, 
Readers, etc.] do this, too. Let’s try it.”

• “How else _____?”

• “That is like _____.”

• “What if _____?”

Constructing Knowledge

We want students to contemplate, wonder, and consider what it means to know something. 
Using language like in the following examples gets students thinking about their own thinking 
and what it means to be knowledgeable. As you can see in the last example, this type of language 
also can prompt students to question others’ knowledge. We want students to be able to explain 
their thinking and provide evidence.

• “Let’s see if I have this right.” Then summarize what a student or group of students has said.

• “Thanks for straightening me out.” 

• “That is an interesting way of looking at it. I had not thought about it that way. I will have to 
think about it some more.”

• “How did you know?”

• “How could we check?”

• “Would you agree with that?”
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Creating a Community of Learners

This type of language creates the sense of a collaborative environment in which we support 
one another in learning. We look to one another as fellow readers, writers, and thinkers who can 
provide ideas, make suggestions, demonstrate skills, etc.

• “We _____.”

• “Who else would _____?”

• “Any compliments?”

• “I wonder _____.”

• “Are there other ways to think about that?”

• “What are you thinking? Stop and talk to your neighbor about it.”

• “You managed to figure that out with each other’s help. How did you do that?”

• “That just reminded me of something. Thank you. Let me write it down.”

 Adapted from Johnston, 2004.
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Scenarios to Practice Language Use

Four scenarios from literacy classrooms are provided below. Imagine that you are the teacher in 
each of these scenarios. Using Handout 6 as a reference, write the language you would use to 
support students’ motivation, thinking, and learning.

Scenario Your Response

Your classroom does not seem to 
be functioning well. Students yell. 
They constantly bicker and fight 
with one another. They compare 
their performance to see who is 
smarter or better. How can you get 
the classroom working better as a 
community?

Your students struggle to use text 
evidence. They respond to inference 
questions and other higher-level 
questions with random connections 
that have nothing to do with what 
the text says. You want to motivate 
students to go back to the text to 
find evidence for their answers.

Your students seem to grasp what 
you teach related to reading, but 
this knowledge doesn’t transfer to 
their own writing. How can you 
help students make the connection 
between reading and their own 
writing?

Several of your students struggle 
with writing—even with writing a 
complete sentence. These students 
have no motivation to write and 
do not see themselves as capable of 
effective written communication. 
How can you get them motivated to 
write?

 



Grade 4 Reading to Learn Academy 
© 2017 The University of Texas System/Texas Education Agency



4: Motivating and Engaging Students Handout 8 | 1 of 6

Grade 4 Reading to Learn Academy 
© 2017 The University of Texas System/Texas Education Agency

References

Aditomo, A. (2015). Students’ response to academic setback: “Growth mindset” as a buffer 
against demotivation. International Journal of Educational Psychology, 4(2), 198–222.

Archer, A. L., & Hughes, C. A. (2011). Explicit instruction: Effective and efficient teaching. New 
York, NY: The Guilford Press.

Bandura, A. (1986). Social foundations of thought and action: A social cognitive theory. Englewood 
Cliffs, NJ: Prentice Hall.

Bandura, A. (1989). Regulation of cognitive processes through perceived self-efficacy. 
Developmental Psychology, 25(5), 729–735.

Bandura, A., Barbareanelli, C., Caprara, G. V., & Pastorelli, C. (1996). Multifaceted impact of 
self-efficacy beliefs on academic functioning. Child Development, 67, 1206–1222.

Becker, M., McElvany, N., & Kortenbruck, M. (2010). Intrinsic and extrinsic reading motivation 
as predictors of reading literacy: A longitudinal study. Journal of Educational Psychology, 
102, 773–785.

Blackwell, L., Trzesniewski, K. H., & Dweck, C. S. (2007). Implicit theories of intelligence 
predict achievement across an adolescent transition: A longitudinal study and an 
intervention. Child Development, 78(1), 246–263.

Boscolo, P., & Gelati, C. (2007). Best practices in promoting motivation for writing. In S. 
Graham, C. MacArthur, & J. Fitzgerald (Eds.), Best practices in writing instruction (pp. 
202–221). New York, NY: Guilford Press.

Clinton, V. (2015). Examining associations between reading motivation and inference generation 
beyond reading comprehension skill. Reading Psychology, 36, 473–498.

Csikszentmihalyi, M. (1985). Emergent motivation and the evolution of the self. In D. Kleiber & 
M. Maehr (Eds.), Advances in motivation and achievement (Vol. 4, pp. 93–119). Greenwich, 
CT: JAI Press.

Csikszentmihalyi, M. (2008). Flow: The psychology of optimal experience. New York, NY: 
HarperCollins.

Daniels, L. M., Stupnisky, R. H., Pekrun, R., Haynes, T. L., Perry, R. P., & Newall, N. E. (2009). 
A longitudinal analysis of achievement goals: From effective antecedents to emotional 
effects and achievement outcomes. Journal of Educational Psychology, 101(4), 948–963.

Deci, E. L., Koestner, R., & Ryan, R. M. (2001). Extrinsic rewards and intrinsic motivation in 
education: Reconsidered once again. Review of Educational Research, 71, 1–27.

Deci, E. L., & Ryan, R. M. (Eds.). (2002). Handbook of self-determination research. Rochester, NY: 
University of Rochester Press.

Deci, E. L., Vallerand, R. J., Pelletier, L. G., & Ryan, R. M. (1991). Motivation and education: The 
self-determination perspective. Educational Psychologist, 26, 325–346. 



2 of 6 | Handout 8  4: Motivating and Engaging Students

Grade 4 Reading to Learn Academy 
© 2017 The University of Texas System/Texas Education Agency

Dweck, C. S. (2000). Self-theories: Their role in motivation, personality, and development. Florence, 
KY: Psychology Press, Taylor and Francis Group.

Dweck, C. S. (2006). Mindset, the new psychology of success: How we can learn to fulfill our potential. 
New York, NY: Ballantine Books.

Dweck, C. S. (2015). Carol Dweck revisits the “growth mindset.” Retrieved from http://www.
edweek.org/ew/articles/2015/09/23/carol-dweck-revisits-the-growth-mindset.html

Dweck, C. S., & Leggett, E. L. (1988). A social-cognitive approach to motivation and personality. 
Psychological Review, 95(2), 256–273. 

Froiland, J. M. (2011). Parental autonomy support and student learning goals: A preliminary 
examination of an intrinsic motivation intervention. Child and Youth Care Forum, 40, 
135–149.

Froiland, J. M., & Oros, E. (2014). Intrinsic motivation, perceived competence and classroom 
engagement as longitudinal predictors of adolescent reading achievement. Educational 
Psychology, 32(2), 119–132.

Froiland, J. M., Oros, E., Smith, L., & Hirchert, T. (2012). Intrinsic motivation to learn: 
The nexus between psychological health and academic success. Contemporary School 
Psychology, 16, 91–100.

Graham, S., Bollinger, A., Booth Olson, C., D’Aoust, C., MacArthur, C., McCutchen, D., & 
Olinghouse, N. (2012). Teaching elementary school students to be effective writers: A practice 
guide (NCEE 2012-4058). Washington, DC: National Center for Education Evaluation 
and Regional Assistance. Retrieved from http://ies.ed.gov/ncee/wwc/publications_reviews.
aspx#pubsearch

Graham, S., Harris, K. R., & Troia, G. A. (2000). Self-regulated strategy development revisited: 
Teaching writing strategies to struggling writers. Topics in Language Disorders, 20(4), 1–14.

Graham, S., MacArthur, C., & Fitzgerald, J. (2013). Best practices in writing instruction (2nd ed.). 
New York, NY: Guilford Press.

Graves, M. F. (2004). Theories and constructs that have made a significant difference in 
adolescent literacy—But have the potential to produce still more positive benefits. In T. 
Jetton & J. Dole (Eds.), Adolescent literacy research & practice (pp. 433–452). New York, 
NY: Guilford Press.

Guthrie, J. T., & Anderson, E. (1998). Engagement in reading: Processes of motivated, strategic, 
knowledgeable social readers. In J. Guthrie & D. Alvermann (Eds.), Engaged reading: 
Processes, practices, and policy implications (pp. 17–45). New York, NY: Teachers College 
Press.

Guthrie, J. T., & Davis, M. H. (2003). Motivating struggling readers in middle school through an 
engagement model of classroom practice. Reading and Writing Quarterly, 19, 59–85.

Guthrie, J. T., & Humenick, N. M. (2004). Motivating students to read: Evidence for classroom 
practices that increase reading motivation and achievement. In P. McCardle & V. Chhabra 



4: Motivating and Engaging Students Handout 8 | 3 of 6

Grade 4 Reading to Learn Academy 
© 2017 The University of Texas System/Texas Education Agency

(Eds.), The voice of evidence in reading research (pp. 329–354). Baltimore, MD: Paul H. 
Brookes.

Harris, K., Graham, S., Mason, L., & Friedlander, B. (2008). Powerful writing strategies for all 
students. Baltimore, MD: Paul H. Brookes. 

Hattie, J. (2012). Visible learning for teachers: Maximizing impact on learning. New York, NY: 
Routledge.

Hattie, J., & Yates, G. C. R. (2014). Visible learning and the science of how we learn. New York, NY: 
Routledge.

Hayenga, A. O., & Corpus, J. H. (2010). Profiles of intrinsic and extrinsic motivations: A person-
centered approach to motivation and achievement in middle school. Motivation and 
Emotion, 34, 371–383.

Johnston, P. (1992). Constructive evaluation of literate activity. New York, NY: Longman.

Johnston, P. H. (2004). Choice words: How our language affects children’s learning. Portland, ME: 
Stenhouse.

Johnston, P. H. (2012). Opening minds: Using language to change lives. Portland, ME: Stenhouse.

Kamil, M. L., Borman, G. D., Dole, J., Kral, C. C., Salinger, T., & Torgesen, J. (2008). Improving 
adolescent literacy: Effective classroom and intervention practices: A practice guide (NCEE 
#2008-4027). Washington, DC: National Center for Education Evaluation and Regional 
Assistance. Retrieved from http://ies.ed.gov/ncee/wwc

Kaplan, A., & Flum, H. (2009). Motivation and identity: The relations of action and 
development in educational contexts—An introduction to the special issue. Educational 
Psychologist, 44(2), 73–77.

King, R. B., McInerney, D. M., & Watkins, D. A. (2012). How you think about your intelligence 
determines how you feel in school: The role of theories of intelligence on academic 
emotions. Learning and Individual Differences, 22(6), 814–819.

Lepper, M. R., Corpus, J. H., & Iyengar, S. S. (2005). Intrinsic and extrinsic motivational 
orientations in the classroom: Age differences and academic correlates. Journal of 
Educational Psychology, 97, 184–196.

Locke, E. A., & Latham, G. P. (1990). A theory of goal setting and task performance. Englewood 
Cliffs, NJ: Prentice Hall.

Martin, A. J. (2015). Implicit theories about intelligence and growth (personal best) goals: 
Exploring reciprocal relationships. British Journal of Educational Psychology, 85(2), 207–
233.

McCaslin, M. (2009). Co-regulation of student motivation and emergent identity. Educational 
Psychologist, 44(2), 137–146.

Meece, J. L., Anderman, E. M., & Anderman, L. H. (2006). Classroom goal structure, student 
motivation, and academic achievement. Annual Reviews Psychology, 57, 487–503.



4 of 6 | Handout 8  4: Motivating and Engaging Students

Grade 4 Reading to Learn Academy 
© 2017 The University of Texas System/Texas Education Agency

Mouratidis, A., & Michou, A. (2011). Self-determined motivation and social achievement goals 
in children’s emotions. Educational Psychology: An International Journal of Experimental 
Educational Psychology, 31, 67–86.

Mucherah, W., & Yoder, A. (2008). Motivation for reading and middle school students’ 
performance on standardized testing in reading. Reading Psychology, 29, 214–235.

Mueller, C. M., & Dweck, C. S. (1998). Praise of intelligence can undermine children’s 
motivation and performance. Journal of Personality and Social Psychology, 75(1), 33–52.

Ng, M. M., Guthrie, J. T., Van Meter, P., McCann, A., & Alao, S. (1998). How do classroom 
characteristics influence intrinsic motivation for literacy? Reading Psychology, 19(4), 
319–398.

Nolen, S. (2007). The role of literate communities in the development of children’s interest in 
writing. In S. Hidi & P. Boscolo (Eds.), Writing and motivation (pp. 241–255). Oxford, UK: 
Elsevier.

Oldfather, P. (2002). Learning from students about overcoming motivation problems in literacy 
learning: A cross-study analysis and synthesis. Reading & Writing Quarterly, 18, 343–352.

Pink, D. H. (2011). Drive: The surprising truth about what motivates us. New York, NY: Riverhead 
Books.

Pintrich, P. R. (2000). Multiple goals, multiple pathways: The role of goal orientation in learning 
and achievement. Journal of Educational Psychology, 92, 544–555.

Pintrich, P. R., & Schunk, D. H. (1996). Motivation in education: Theory, research, and applications. 
Englewood Cliffs, NJ: Prentice Hall.

Rattan, A., Good, C., & Dweck, C. S. (2012). “It’s OK—Not everyone can be good at math”: 
Instructors with an entity theory comfort (and demotivate) students. Journal of 
Experimental Social Psychology, 48, 731–737.

Reed, J. H., Schallert, D. L., Beth, A. D., & Woodruff, A. L. (2004). Motivated reader, engaged 
writer: The role of motivation in the literate acts of adolescents. In T. Jetton & J. Dole 
(Eds.), Adolescent literacy research & practice (pp. 251–282). New York, NY: Guilford 
Press.

Reeve, J., & Jang, H. (2006). What teachers say and do to support students’ autonomy during a 
learning activity. Journal of Educational Psychology, 98, 209–218.

Retelsdorf, J., Koller, O., & Moller, J. (2011). On the effects of motivation on reading 
performance growth in secondary school. Learning and Instruction, 21, 550–559.

Roberts, G., Torgesen, J. K., Boardman, A., & Scammacca, N. (2008). Evidence-based strategies 
for reading instruction of older students with learning disabilities. Learning Disabilities 
Research & Practice, 23(2), 63–69.



4: Motivating and Engaging Students Handout 8 | 5 of 6

Grade 4 Reading to Learn Academy 
© 2017 The University of Texas System/Texas Education Agency

Robins, R. W., & Pals, J. L. (2002). Implicit self-theories in the academic domain: Implications 
for goal orientation, attributions, affect, and self-esteem change. Self and Identity, 1, 313–
336.

Ryan, R. M., & Deci, E. L. (2000). Intrinsic and extrinsic motivations: Classic definitions and 
new directions. Contemporary Educational Psychology, 25, 54–67.

Ryan, R. M., & Connell, J. P. (1989). Perceived locus of causality and internalization. Journal of 
Personality and Social Psychology, 57, 749–761.

Ryan, R. M., Stiller, J., & Lynch, J. H. (1994). Representations of relationships to teachers, 
parents, and friends as predictors of academic motivation and self-esteem. Journal of Early 
Adolescence, 14, 226–249.

Sansone, C., & Morgan, C. (1992). Intrinsic motivation and education: Competence in context. 
Motivation and Emotion, 16, 249–270.

Scarborough, H. (2001). Connecting early language and literacy to later reading (dis)abilities: 
Evidence, theory, and practice. In S. Newman & D. Dickenson (Eds.), Handbook of early 
literacy research (pp. 97–110). New York, NY: Guilford Press.

Schunk, D. H., & Hanson, A. R. (1985). Peer models: Influence on children’s self-efficacy and 
achievement. Journal of Educational Psychology, 77, 313–322.

Schunk, D. H., & Hanson, A. R. (1989). Self-modeling and children’s cognitive skill learning. 
Journal of Educational Psychology, 81, 155–163.

Schunk, D. H., Hanson, A. R., & Cox, P. D. (1987). Peer-model attributes and children’s 
achievement behaviors. Journal of Educational Psychology, 79, 54–61.

Schunk, D. H., & Rice, J. M. (1991). Learning goals and progress feedback during reading 
comprehension instruction. Journal of Reading Behavior, 23, 351–364.

Schunk, D. H., & Swartz, C. W. (1993). Goals and progress feedback: Effects on self-efficacy and 
writing achievement. Contemporary Educational Psychology, 18, 337–354.

Schunk, D. H., & Zimmerman, B. J. (2007). Influencing children’s self-efficacy and self-
regulation of reading and writing through modeling. Reading & Writing Quarterly, 23(1), 
7–25.

Smith, L. E., Borkowski, J. G., & Whitman, T. L. (2008). From reading readiness to reading 
competence: The role of self-regulation in at-risk children. Scientific Studies of Reading, 
12(2), 131–152.

Stipek, D., & Seal, K. (2001). Motivated minds: Raising children to love learning. New York, NY: 
Holt.

Su, Y. L., & Reeve, J. (2011). A meta-analysis of the effectiveness of intervention programs 
designed to support autonomy. Educational Psychology Review, 23, 159–188.



6 of 6 | Handout 8  4: Motivating and Engaging Students

Grade 4 Reading to Learn Academy 
© 2017 The University of Texas System/Texas Education Agency

Swan, E. A. (2004). Motivating adolescent readers through Concept-Oriented Reading 
Instruction. In T. Jetton & J. Dole (Eds.), Adolescent literacy research & practice, (pp. 
283–303). New York, NY: Guilford Press.

Unrau, N., & Schlackman, J. (2006). Motivation and its relationship with reading achievement in 
an urban middle school. The Journal of Educational Research, 100, 81–101.

Van Ryzin, M. J., Gravely, A. A., & Roseth, C. J. (2009). Autonomy, belongingness, and 
engagement in school as contributors to adolescent psychological well-being. Journal of 
Youth and Adolescence, 38(1), 1–12.

Vaughn Gross Center for Reading and Language Arts at The University of Texas at Austin. 
(2007). Features of effective instruction. Austin, TX: Author.

Vaughn, S., & Linan-Thompson, S. (2004). Research-based methods of reading instruction, Grades 
K–3. Alexandria, VA: Association for Supervision and Curriculum Development.

Vygotsky, L. S. (1978). Mind in society: The development of higher psychological processes. 
Cambridge, MA: Harvard University Press.

Wolters, C. A., Fan, W., & Daugherty, S. G. (2013). Examining achievement goals and causal 
attributions together as predictors of academic functioning. The Journal of Experimental 
Education, 81(3), 295–321.

Woodruff, A. L., & Schallert, D. (2008). Studying to play, playing to study: Nine college student-
athletes’ motivational sense of self. Contemporary Educational Psychology, 33, 34–57.

Zito, J. R., Adkins, M., Gavins, M., Harris, K. R., & Graham, S. (2007). Self-regulated strategy 
development: Relationship to the social-cognitive perspective and the development of 
self-regulation. Reading & Writing Quarterly, 23(1), 77–95.

Zumbrunn, S., & Bruning, R. (2013). Improving the writing and knowledge of emergent writers: 
The effects of self-regulated strategy development. Reading and Writing, 26, 91–110.

Children’s Literature

Polacco, P. (1998). Thank you, Mr. Falker. New York, NY: Philomel Books.

Reynolds, P. H. (2004). ish. Somerville, MA: Candlewick Press.


	4M08-Participant
	4M08a-Handouts



