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Survey of Knowledge

Write the word(s) in the blank.

1. ______________________ is the ability to read words quickly with accuracy and expression. 

2. ______________________, with regard to fluency, is the ability to read words correctly.

3. ______________________ is quick and accurate recognition of letters and words.

4. ______________________ have been evaluated to establish difficulty and grade 
appropriateness.

5. ______________________ gives information to teachers about how accurately a student can 
read a text. The categories are independent, instructional, and frustrational.

6.  ______________________ is the level at which a student reads with no more than one error 
in 20 words with good comprehension.

7. ______________________ is the level at which a student reads with no more than one error 
in 10 words with satisfactory comprehension.

8. ______________________ is the appropriate use of intonation and phrasing, or reading with 
expression.

9. ______________________ is the speed at which text is read.

10. ______________________ stands for words correct per minute; it is used to determine a 
student’s fluency score.
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Answer Key
1. ______________________ is the ability to read words quickly with accuracy and expression. 

2. ______________________, with regard to fluency, is the ability to read words correctly.

3. ______________________ is quick and accurate recognition of letters and words.

4. ______________________ have been evaluated to establish difficulty and grade 
appropriateness.

5. ______________________ gives information to teachers about how accurately a student can 
read a text. The categories are independent, instructional, and frustrational.

6.  ______________________ is the level at which a student reads with no more than one error 
in 20 words with good comprehension.

7. ______________________ is the level at which a student reads with no more than one error 
in 10 words with satisfactory comprehension.

8. ______________________ is the appropriate use of intonation and phrasing, or reading with 
expression.

9. ______________________ is the speed at which text is read.

10. ______________________ stands for words correct per minute; it is used to determine a 
student’s fluency score.

Fluency

Accuracy

Automaticity

Grade-level texts

Reading level

Independent level

Instructional level

Prosody

Rate

WCPM
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Identifying Fluency Errors

Below, read the text as it was presented to the student and the notes of how the student misread 
it. Write the letter that indicates the type of error the student made. Then decide whether the 
error should be counted in a fluency measure.

A. Mispronunciation
B. Substitution
C. Insertion
D. Repetition
E. Reversal
F. Hesitation 
G. Self-correction
H. Omission

Text How Student Read the Text
Kind  

of Error
Is Error 

Counted?

She saw a cat. She saw a scary cat.

I see the worm. I see the word.

He went to town. He went to tent...town. (changed 
within three seconds)

I see a bird. I see a birb.

He had a beach ball. He had a beach ball, a beach ball.

I was walking in a park. I saw walking in a park.

I like his kindness. I like his... (more than three-second 
pause) 

She went to school. She went school.
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Answer Key

Text How Student Read the Text
Kind  

of Error
Is Error 

Counted?

She saw a cat. She saw a scary cat. C No

I see the worm. I see the word. B Yes

He went to town.
He went to tent...town. (changed 
within three seconds) G No

I see a bird. I see a birb. A Yes

He had a beach ball. He had a beach ball, a beach ball. D No

I was walking in a park. I saw walking in a park. E Yes

I like his kindness.
I like his... (more than three-second 
pause) F Yes

She went to school. She went school. H Yes
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Monitoring Reading Fluency 

Materials

• Two copies of text (one for recording errors and one for the student to read)

• Optional: Stopwatch and tape recorder 

Procedure

“When I say to begin, start reading at the top of the page. Read across the page.” 

Demonstrate by pointing.

“Try to read each word. If you come to a word you don’t know, I will tell it to you. Do your best 
reading.

“Are there any questions?”

Answer any questions.

“Begin.”

Start timing when the student begins reading aloud. If students “speed read,” stop and remind them 
to do their best reading, not their fastest reading.

Follow along on your copy. Put a slash (/) through words to reflect the following errors:

• Substitutions

• Mispronunciations

• Omissions

• Hesitations of more than three seconds (Say the word for the student.)

• Reversals

Do not count the following as errors:

• Insertions

• Repetitions

• Self-corrections

Stop timing at the end of one minute. 

Mark the last word read. You may allow the student to finish reading to the end of the passage.

Adapted from Bos & Vaughn, 2002; Hasbrouck, & Tindal, 1992; Reutzel & Cooter, 1999.
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A Closer Look at Reading Levels 

Reading 
Level Description

Accuracy 
Level Use

Independent 
level

Texts in which no more 
than one in 20 words is 
difficult for the reader

95 percent to 
100 percent

For students who read 
independently with little or 
no instructional support

Instructional 
level

Texts in which no more 
than one in 10 words is 
difficult for the reader

90 percent to 
94 percent

For small-group instruction 
(including pairs) when 
teachers or others provide 
assistance before, during, 
and after reading

Frustrational 
level

Texts in which more 
than one in 10 words are 
difficult for the reader

Less than  
90 percent

For advanced readers and 
with extensive teacher 
support and instruction

Note. Reading accuracy levels vary from source to source.

1. Calculate the percent accuracy. 

Divide the number of words read correctly by the total number of words read to calculate the 
percent accuracy. 

For example, if a student reads 120 words correctly from a passage that contains 125 words, the 
accuracy level is 96 percent. 

120 ÷ 125 = .96, or 96 percent 

2. Determine the reading level. 

Consult the chart above or a similar source. In our example, 96 percent accuracy means that the 
text is at the student’s independent reading level. 

Your Turn

In February, a first-grade student read 49 words correctly in a passage that contains 52 words. 
What is the student’s percent accuracy and reading level? 

___ ÷ ___ = .___, or ___ percent 

_________________ reading level 

Adapted from Gunning, 2002.
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Partner Reading 

Partner reading involves pairing students to practice rereading texts. Partner reading increases 
the time that students read and enhances fluency. 

Preparation
Pair high-performing readers with lower-performing readers for fluency practice. 

One example of pairing is to split the class in half. The higher-performing (HP) half is paired 
with the lower-performing (LP) half. The top-ranked HP student is paired with the top-ranked 
LP student. The same pairing is done for the remaining students. 

Partner A Partner B

Top-ranked HP Top-ranked LP

Second-ranked HP Second-ranked LP

Third-ranked HP Third-ranked LP

Provide reading material at the LP student’s instructional reading level. 

One easy way to match books to students’ reading levels is to give the students a list of words 
from the text. If students have difficulty with no more than one in 10 words, the text is 
considered to be at their instructional level. 

Independent-level text can also be used. 

Model and explain partner reading procedures before students read together. 

Procedures 
Assign roles to student pairs.

Group Partner A (HP student) and Partner B (LP reader). Do not explain to students why they 
are Partner A or Partner B.

Give each student a copy of a text at Partner B’s reading level.

Have students take turns reading. 

• Partner A reads the text aloud (modeling fluent reading) for 1 minute. Partner B follows 
along. 

• Partner B reads aloud the same text for 1 minute. 

• When using this procedure, the whole class can participate while you time the readings. 



2 of 2 | Handout 6  1: Fluency

First Grade Literacy Achievement Academy 
© 2016 The University of Texas System/Texas Education Agency

Variation

Have students alternate reading pages, rather than reading for a specific time. This procedure is 
often used while the teacher is working with other students or teaching a small group. 

After both students have read, they take turns checking their comprehension. Cue cards can be 
developed for students to use. 

Sample After-Reading Comprehension Questions 

• Did your prediction(s) come true? 

• What happened first?

• What happened next?

• How did the story end?

• What is the most important thing about the main character? Use 10 words or less in your 
answer (count words on fingers). 

Adapted from Bos & Vaughn, 2002; Fuchs, Fuchs, Mathes, & Simmons, 1997; Mastropieri, Leinart, & Scruggs, 1999.
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Providing Instructional Feedback

Prompts to help students notice errors Prompts to help students find errors

Does that sound right?
You’re nearly right.
Try that again.
Try it another way.
You’ve almost got that. 

Find the part that’s not right.
Look carefully to see what’s wrong.
Where is the part that’s not right?
What made you stop?
Can you find the problem spot?

Prompts to help students fix errors Prompts to help students write words

What do you hear first? Next? Last?
What word starts with those letters?
Do you think it looks/sounds like _______?
What does an e do at the end of a word?
What do you know that might help?
What could you try?
You said _______. Does that make sense?
Can you think of a better way to say 
________? (Repeat what student said.)

You have only one letter to change.
That sounds right, but does it look right?
One more letter will make it right.
It starts like that. Now check the last part.
Did you write all the sounds you hear?
Did you write a vowel for each syllable?
What do you hear first? Next? Last?
It starts/ends like _____.
There’s a silent letter in that word.

Prompts of Encouragement

I like the way you worked that out.
The results are worth all your hard work.
You’ve come a long way with this one.
That was some quick thinking.
That looks like an impressive piece of work.
You’re right on target.
You’re on the right track now.
That’s an interesting way of looking at it.
Now you’ve figured it out.
That’s quite an improvement.
That is quite an accomplishment.

That’s a powerful argument.
That’s coming along.
You’re really settling down to work.
You’ve shown a lot of patience with this.
You’ve been paying close attention.
You’ve put in a full day today.
I knew you could finish it.
You make it look so easy.
You’ve really tackled that assignment.
This shows you’ve been thinking/working.
You’ve put a lot of work into this.

Adapted from Fountas & Pinnell, 1996; Fry, Kress, & Fountoukidis, 1993; Pinnell & Fountas, 1998.
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Repeated-Reading Record

Name: ___________________________________________________  Date:_____________

Selection or book title: ___________________________________________________________

Pages read: _____________

First Reading 

  Number of words read: _______

  Subtract number of errors:  _______

  Words correct per minute: _______

  Graph results 

  Practice reading three to four times

Second Reading

  Number of words read: _______

  Subtract number of errors: _______

  Words correct per minute: _______

Practice more or, if improved words correct per minute (WCPM), check out with 
teacher.

Third Reading

  Number of words read: _______

  Subtract number of errors: _______

  Words correct per minute: _______

  Graph results after teacher checkout
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Carry It Through

Topic(s): _______________________________________

Key Ideas

My Questions What I Need and Who Can Help

Actions I’ll Take
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Topic(s): _______________________________________

How can I enhance my instruction to address the needs of each student?

1. Consider the features of effective instruction:

• Explicit instruction with modeling

• Systematic instruction with scaffolding

• Multiple opportunities to practice and respond

• Immediate and corrective feedback

2. Identify areas for differentiating instruction:

Struggling Readers and Writers Other Strategies

English Language Learners

Other
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